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The power of reading

Creating a love of reading in 
children is potentially one of the 
most powerful ways of improving 
academic standards in school.

There can be few better ways to 
improve pupils chances in school, 
or beyond in the wider world than 
to enable them to become truly 
independent readers.



The Facts
There is a difference in reading performance 
equivalent to just over a year's schooling 
between young people who never read for 
enjoyment and those who read for up to 30 
minutes per day.
Children who read books often at age 10 and 
more than once a week at age 16 gain higher 
results in maths, vocabulary and spelling tests 
at age 16 than those who read less regularly.
DfE analysis suggests that if all pupils in 
England read for enjoyment every day or 
almost every day, the boost to Key Stage 2 
performance would be the equivalent of a rise 
of eight percentage points



Reading memories
Do you have a good childhood 
memory about books and reading?
Do you have an unpleasant 
memory?

It is the conditions and feelings 
associated with your good memory 
that should be recreated for 
reading with your child.



View of reading





Reading in school and at home
Throughout Foundation Stage, Key Stage 1 and into KS2 we 

use books aligned to phonic phases.  Children’s books from a 
range of publishers have been carefully grouped to provide 
progression through the phonic phases, from very simple 

texts to texts for fluent readers. It is important to remember 
that children do develop as readers at different rates. The 

chart below shows the progression through the phonic 
phases and how book bands approximately fit within these. 

Teachers have assessed books according to the most 
appropriate phonic phase so, occasionally, the colours on 

books brought home will vary. 



Reading in school and home

It is important to ensure that children working in the early bands 

have secure understanding so that they remain in control of the task 

and well-motivated as they move on to more challenging texts. This 

is particularly important for children at the early stages of learning 

English as an additional language.

A Word of Caution! 

Reading is not a race, it is a journey! Children learn at different rates 

just as they learn to walk, dress themselves etc., at different rates.  

Reading must not be treated as a competition.  If children are rushed 

through the books they will not achieve the enjoyment and 

understanding necessary.  Books that they find too difficult will soon 

put them off reading.



Reading at Home – Expectations

Make reading visible; have books available in your 
home
Share books every day;
Boys need to see that reading is something men do.
Talk about books.
Sit and listen – avoid doing chores around the reader.
Respect choices.



Reading in School – What do we do? 
The Teaching of Reading

Home readers (please record in the diaries – teachers may not!)
Sometimes, as parents, there is an expectation that children are 
heard reading often in school. This may be the case for some, but 
not all children. The hearing of reading is not the same as the 
teaching of reading.

The hearing of reading is NOT the teaching of reading



Reading in School – What do we do? 
The Teaching of Reading

Phonics – daily in the early years at 
school
Guided Reading
Whole Class Reading
Independent reading
Personal reading
Focused reading activities
Reading across the curriculum
Class novels and stories



Poor comprehension

The word rich 
get richer but 
the word poor 
get poorer.



What is the % of words known in a 
text to ensure effective reading 

comprehension ?

50% 55% 60% 75%
80% 85%

90% 95%



95 %



Decoding v Comprehension

• In the mind of pupils, decoding seems to have a much 
bigger profile than comprehension (barking at print!)

• They think decoding rather than comprehension is 
the main point of reading

• Studies show that one in ten pupils who decode 
adequately experience comprehension problems when 
reading texts (i.e. 3 children in every class!)

• Accurate decoding is crucial but still does not 
guarantee comprehension



Understanding
(Comprehension)

Being able to read does not mean you understand 

what you read.

Your child might sound like a good reader but may 

not necessarily understand what the text means.

The best way to develop understanding is to talk 

about texts.

The next slide is easy to read – does anyone 

understand what it means?



An extract taken from a computer manual

According to the previous ATA/IDE hard drive
transfer protocol, the signalling way to send data
was in synchronous strobe mode by using the
rising edge of the strobe signal. The faster strobe
rate increases EMI, which cannot be eliminated
by the standard 40-pin cable used by ATA and
ultra ATA.





Understanding Comprehension

Finding information on the page.

Being able to find information that is not on the 

page. (Inference - Looking for clues)

Thinking about situations and predicting what 

might happen.

Putting yourself in a character’s shoes and 

understanding what is going on from their 

viewpoint.

Book talk to make your child think.



Stamina and Fluency
Reading stamina is a child's ability to focus 
and read independently for extended periods 
of time without being distracted or without 
distracting others. 
Fluency is the ability to read a text accurately, 
quickly, and with expression. Fluency is 
important because it provides a bridge 
between word recognition and 
comprehension. When fluent readers 
read silently, they recognise words 
automatically. When reading aloud, fluent 
readers read in phrases and add intonation 
appropriately.
90% of comprehension problems are due to 
fluency.



Why is it important?

Stamina and fluency help to embed a love of reading 
– if it is less laborious, it’s more enjoyable!
Reading assessments are long and require a great 
deal of concentration to remain focussed and on 
task. The end of KS2 Reading SAT paper required the 
children to read three challenging  texts and answer 
questions on them in a 1 hour time period.
Reading is a life-long skill – being a fluent reader 
who can read for a prolonged length of time 
prepares children for the future.



















Helping at home



Modelled reading

‘Strictly Come Reading’
Take it in turns to listen to one another read, providing marks 
out of 10 for each other’s reading. Provide feedback on what 
was good e.g. expression, phrase reading etc.

Listen to audio books, whilst following the texts.
Watch videos of poets reading their own material.
Adult read a page using appropriate expression, child read the 
following page mirroring what was heard before.



Repeated reading

Research over the past two decades has identified repeated 
reading as the key strategy for improving children’s fluency 
skills (NICHD, 2000).
Give children the opportunity to:

-read and then re-read the same text;
-re-read favourite books and familiar poems;
-re-visit easier texts;
-share texts they read when they were younger;
-practise silently reading familiar material, using their ‘inner 
voice’.



Eco and choral reading

Echo Reading
Read a line and ask your child to read a line back to you in 
exactly the same way. Practise this with pairs of lines/verses 
from a poem.

Choral Reading
Read together/as a family. You will find that the children 
naturally mirror the adult’s voice, using expression in the same 
places. It also makes children less apprehensive about making 
a mistake as they are not reading alone.



It’s not what you say, it’s the way that 
you say it!

Lucy borrowed my new bike.

Read it as if:
You’ve got other bikes.

Lucy borrowed my new bike.
You don’t think she planned to give it back.

Lucy ‘borrowed’ my new bike.
You can’t believe Lucy would do such a thing.

Lucy borrowed my new bike.



Other strategies

I read a page, you read a page.
Follow the leader – I’ll read, you follow.
Record our reading.
Silly voices – read in a whisper, squeaky voices.
Direct speech detectives – play different characters.
Read in the dark – with a torch.
Guess the next word – stop reading mid-sentence.
Change the word – spot which one has changed.



Reading at Home – Enjoy!

Make reading visible; have books available in your 
home
Share books every day;
Boys need to see that reading is something men do.
Talk about books.
Sit and listen – avoid doing chores around the reader.
Respect choices.



Reading at Home – Enjoy!

Evidence suggests that parents and the home environment are 
essential to the early teaching of reading and fostering a love of 
reading. Key findings from the evidence include: 
• Parental involvement in a child’s literacy has been reported as a 
more powerful force than other family background variables, such 
as social class, family size and level of parental education (Flouri
and Buchanan, 2004 – cited in Clark and Rumbold, 2006); 
• Children whose home experiences promote the view that reading 
is a source of entertainment are likely to become intrinsically 
motivated to read (Baker, Serpell and Sonnenschein, 1995 – cited in 
Clark and Rumbold, 2006); 
• Children are more likely to continue to be readers in homes 
where books and reading are valued (Baker and Scher, 2002 – cited 
in Clark and Rumbold, 2006).



What to do if your child is stuck

• Use phonics first. What sound does the word 
begin with? Can you say the sounds in the word? 
Blend them together. Have we heard that word 
before?

• Read to the end of the sentence. What would 
make sense?

• What is the text about – what might fit here?
• Does it sound right?
• Look at the picture. Does it help?



How to use these strategies at home

John let his pet frog go.

It ******across the grass.

What is the first sound?

It h***** across the grass.

What would make sense?

It hopping across the grass.

Does that sound right?

It hopped across the grass.


